JURNAL STINDO PROFESIONAL
I S S N (Media Online) : 2775 – 3271
I S S N (Media Cetak) : 2443 - 0536
ONLINE LEARNING AND FOREIGN LANGUAGE SPEAKING ANXIETY
Oleh:
Emma Martina Pakpahan1, Winaria Peggy Lovianna S.2
1 Faculty of Teacher Training and Education, Universitas Prima Indonesia, Medan
2 Faculty of English Literature, Sekolah Tinggi Bahasa Asing Persahabatan Internasional
Asia, Medan
Corresponding email: emmathina@gmail.com

ABSTRACT
Speaking foreign language in front of the class might be scary for EFL students that can
cause anxiety. It negatively affects the teaching learning process. Due to the spread of
COVID-19, the classroom setting is switched to online. Learning online brings positive
effect to decrease the anxiety that the students feel during speaking in front of the class
and to encourage them to speak. However, few studies examine Foreign Language
Speaking Anxiety (FLSA) in the context of online learning environment. This study presents
the finding of students’ self-rated degrees of FLSA and the effect of online learning on the
speaking anxiety. Participants were 100 university students majoring English education.
The data were obtained by using questionnaire and interview. The questionnaire was
developed from Foreign Language Classroom Anxiety Scale (FLCAS) by Horwitz, Horwitz &
Cope (1986) and distributed twice to measure the learners' pre and post anxiety levels.
Ten students were randomly chosen for interview to reach more data about the effect of
learning speaking by online. Of 100 participants, it was found that 52 had high anxiety, 36
had moderate anxiety and 12 had low level of English language speaking anxiety. The
result shows the decrease between the mean of the pretest (2.8) and posttest (2.6) that
indicates the decrease in the anxiety that the students felt. Moreover, the number of
students who felt high level anxiety decreased after online learning. Most of the students
felt more relaxed to speak during online learning as they did not see their friends and the
teacher face to face
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INTRODUCTION
Backgroud of Research
Although online learning had been
introduced since 2000s but only a few school
adopted the system. The previous
researchers found some weakness in using
this system. However, pandemic brings a
new changing in education especially in the
way of interacting with the student. Some
problems may arise during the online
learning as the class is not conducted face to
face. However, the benefit of not facing

others in classroom directly is felt by student
who experienced anxiety. Most of anxious
student felt nervous to speak in front of the
class. They tend not to have eye contact
while speaking. They are also afraid of
getting feedback either from their teacher or
from their friends.
Speaking is a productive skill that is used to
communicate orally. The student need to
process and produce the information in the
same time. Moreover, they need to make
sure their content, grammar and
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pronunciation run smoothly. Therefore,
speaking becomes the most provoking skill.
Speaking anxiety is a big problem for EFL
learners. Foreign language anxiety is defined
as the subjective feeling of an
uncomfortable situation in learning foreign
language (Gregersen, 2005; Horwitz et al.,
1986; Yalçın, & İnceçay, 2014). However,
Foreign Language Speaking Anxiety (FLSA) is
often experienced while the students speak
in foreign language. Noormohamadi, (2009)
and Öztürk & Gürbüz, 2013 found that
speaking anxiety is one of factor that affect
language learning. The students who felt
speaking anxiety tend to have problem in
speaking performance (Çağatay, 2015;
Mahmoodzadeh, 2012; Tsiplakides &
Keramida, 2009; Yalçın & İnceçay, 2014;
Yang, 2012) even have more anxiety and
worse performance (Arnold & Brown, 1999).
When the students feel anxiety they feel
nervous and their heart beats fast. They
avoid use eye-contact while speaking
(Mohamad & Wahid, 2009; Gregersen,
2003). Besides, they freeze when they need
to express their idea (Yalçın & İnceçay,
2014). Most of them worry about making
error and getting evaluation from the
teacher in front of their friends. It shows
that speaking anxiety weaken students’
performance and achievement on learning
language.
However, speaking in English is necessary for
student for communication, education and
career. Their communication skill can be a
point that is used to obtain their success.
Thus, speaking anxiety can inhibit the
student to reach their target. Although no
best way can get rid of anxiety, most
researchers try to reduce it.
Online learning takes place over the
Internet. Online learning can be a solution
for the student who feels anxious to speak in
front of others. However, students are
familiar with technology and internet use in
their daily life. Therefore, a number of
researchers found that technology can be
used to make the student feel convenient

and overcome their anxiety (Aydin 2018;
Martin & Valdivia, 2017; Somdee &
Suppasetseree,
2013;
Tsiplakides
&
Keramida, 2009). Internet use provides
students with easy-to-access information.
While using Internet in learning, they can
access their study relevant materials,
complete their assignments or quizzes and
practice their skill at any time.
Although some researchers focused on
Indonesian students’ foreign language
anxiety (Subekti, 2018), none of the
researchers identified Indonesian students’
foreign language speaking anxiety and the
use of a language exchange website.
Therefore, in this present study, the
researchers investigate the relationship
between foreign language speaking anxiety
and the use of a language website. The
purposes of the research is to examine the
Indonesian students’ self-rated degrees of
their foreign language speaking anxiety
(FLSA) and to investigate the effect of using
language exchange website in overcoming
the students’ FLSA. The participants of this
study were the 4th and 6th semester
students majoring English education in one
of universities in Medan, Indonesia.
METHOD
Research Design
This research used both qualitative and
quantitative using questionnaire and
interview. Foreign Language Classroom
Anxiety Scale (FLCAS) by Horwitz, Horwitz &
Cope (1986) was adapted and used for
pretest and post-test. As FLCAS includes all
factors contributing to anxiety in all skills
(speaking, listening, reading and writing),
some items that were not related to
speaking were deleted and changed. The
questionnaire was translated to Indonesian
language, the students’ native language, to
have clear concept of the questions. This
questionnaire used a 5-point Likert-type
scale that ranged from strongly agree to
strongly disagree. Each of items ranged from
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1 to5 of score. The total of the score showed
the range from 33-165. These range were
classified into three levels that were low
anxiety (LA) range from 33 to 66, moderate
anxiety (MA) range from 67 to 99, and high
anxiety (HA) range from 100 to 165 (Subekti,
2018). However, before filling the
questionnaire, the students were asked to
fill informed consent forms that contained
all relevant information about the research
and their role. The result of pretest and
posttest were used to examine whether or
not the students have foreign language
speaking anxiety. The data was used to get
the percentage of anxiety level that the
student feel.
After the pretest and posttest were
distributed, ten student were chosen
randomly from LA to HA for semi-structured
interview. The interview is conducted in
Indonesian language and one on one to
make the participant comfortable to express
their feeling.
After having pretest, the students were
taught speaking by using zoom within 3
weeks. The students were given same
chance to speak in zoom class. Then, they
also needed to make two videos as their
assignment. After three weeks, the posttest
was distributed to find whether there is any
difference while using online and offline
learning.

Participants and Recruitment Procedures
The participants of this study were 100
undergraduate students majoring English
education in one of private universities
in Medan, Indonesia. Of 100 participants,
73 students were female and 27 were
male. To keep the participants’
confidentiality, the researcher hided the
name of university and all the
participants’ name. All of them spoke
Indonesian language as their native
language. 87%of the students had
learned English for minimal 9 years. The

participants were aged from 20-25 years
old. There was only ten of the participant
ever visiting the other countries. They
had taken speaking I in the first semester
and had chance to speak in front of the
class.
RESULTS AND DISCUSSION
The data in this research was obtained
from questionnaire and interview. The
overall mean of the eighteen FLCAS
items was 2.91 which was near the
average statistic (M=3). It showed that
the participants had foreign language
speaking anxiety. From the pretest, it
was found that more than a half of
participant (67%) were not sure with
their speaking ability. They felt no
confidence to speak English in front of
the class.

Then, 68.8% of the participants admitted
that they focused on the error they
made and 9.2% of them were very sure
that they are afraid of making mistake in
speaking English. The students often
thought what they want to said before
speaking. It made them need more time
to talk than those who did not felt
anxious. This feeling relates to the fear of
evaluation feeling that might inhibit
them to express their idea.
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Table 1
N

Level of anxiety
High

Pretest
Post test

Most of them (66.1%) stated that they
did catch on what teacher said when
teaching in English. It made them
experience speaking anxiety while being
asked by the teacher. This showed that
FLSA was experience by most of student
during learning language process. It
made them inert and silent (Horwitz,
Horwitz and Cope, 1986).

After the FLCAS was distributed as the
pretest, the participant were taught
speaking using online learning for three
weeks (two days a week). Zoom was
used in teaching as the teacher can
assign the students’ speaking skill. After
three weeks, the questionnaires was
distributed again as posttest to whether
there is any difference while using online
learning. Table 1 showed there is a
significant positive effect on students’
foreign language speaking anxiety
between using offline and online
learning.

100
100

52
39

Moderate

36
41

Low

12
20

From table 1, it shows that there is a
decrease between high anxiety student
in pretest and posttest. It indicates that
the number of student who feel high
anxiety decrease after using online
learning. The differences are also found
in moderate and low anxiety. The
number of students who had moderate
level of English language speaking
anxiety increases from 36 participants to
41 participants. Moreover, the number
of students who felt low anxiety
increases from 12 to 20 (23.3%).
Interview
After pretest and posttest were
distributed, ten students were chosen
randomly to be interviewed. The
students were selected from different
levels of anxiety (3 moderate, 3 low, 4
high) to get more various source of data.
The followings are the answered on the
3 questions asked in interview:
Student’s perception on speaking class
Speaking class seems a nightmare for
five participants that are interviewed.
They felt nervous when they were
waiting for their turn to speak. Most of
them need more time to think what they
need to say and how they express it.
They often wanted to finish their
speaking as soon as possible when they
get their turn. They tended not to speak
a lot. They were afraid of others’
perception on their grammar. Three
students said that they like to switch the
words to Indonesian language when they
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could not express that in English. One of
them said sometimes the teacher liked
to help him to express the word then he
only said “yes”. When they could not
express their idea and did not
understand what the teacher said then
they chose to be silent and to smile.
They felt being silent would help them
on making error.
Student’s perception on speaking in
online learning
Although using technology in education
is common nowadays, eight students
said that they were not familiar using
zoom. At first, they would not able to
use that app in learning. However, after
three meetings they got used to using it.
Using zoom makes them focus on the
teacher without feeling that they would
be asked. They felt speaking in online
learning makes them relax. Five of them
said that they enjoy speaking English
through online learning as they did not
to have eye contact with their friends
and the teacher. Moreover, they can
open another website like Google
translate to help them to find some
words when they kept freezing or they
did not catch on what the teacher said.
They felt like talking with themselves and
being not evaluated in doing mistake.
Eight of them were happy that the
teacher asked them to make a video as
their assignment so they could remake
the video when the found any mistake.
Student’s perception on comparing
online and offline learning (face-to-face)
Ten students stated that both online and
offline learning had strength and
weakness. Moreover, eight students feel
more relaxed while having speaking class
through online learning then offline

ones. They could use any aid to help
them to think before speaking. They
believed that online learning gave a
positive effect for their speaking skill as
they felt a little anxious while speaking.
One of ten students felt just the same
having online and offline class. He
thought that the teacher just used the
same method either in online or offline.
When they were asked whether or not
they could interact with their friends,
they said “no”. That is the one that they
missed in online learning. All of them
agreed that offline learning is more
interactive than online ones.
From this study, it was found that the
student felt FLSA during learning
language. There were 52 student who
felt high level anxiety, 36 felt moderate
and 12 felt low level of speaking anxiety.
This number showed that the students
felt inconvenient during speaking class.
This, of course, inhibited their speaking
performance and achievement (Miskam
& Saidalvi, 2019).
The result of the two questionnaires
(pretest and posttest) showed that there
is a positive effect. The number of high
anxiety level student decreases after
learning online. Most of the students
agreed that they feel more comfortable
during online learning than offline ones.
However, all of them agreed that
learning online is less interactive and
fun. In line with this finding, Martin, S., &
Valdivia, I. M. A. (2017) state to decrease
anxiety, the teacher should provide
social interaction with the students. The
comfortable atmosphere supported the
students’ learning process.
It could be seen from the data above
that all students enjoyed speaking
English during online learning. They did
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not feel worry and nervous. By using
online learning, their anxiety of making
mistakes, not being difficult to
understand what the teacher said and
being evaluated decreases. Unrestricted
time and space made the students
having time to process the information
which they listened to or they express.
Moreover, learning online encouraged
the student to speak without feeling
nervous to be corrected.

teach the student how to use the app.
Then, the researcher needs to make sure
that the students have social interaction
(Stodel et al., 2006) to decrease any
weakness on learning online..
Next, this study was conducted in
university case. Next researcher may
obtain different result using high school
students. Then, as the researcher only
used questionnaire and interview to
collect the data. To get deeper finding,
the future research can use the other
instruments.

CONCLUSION AND RECOMMENDATION
This research was conducting to find the
students’ FLSA in speaking class and the
effect of online learning on FLSA at the
undergraduate level. Most of the student
in this research felt high level speaking
anxiety. The result of pretest and post
test showed that there is significant
effect of using online courses on FLSA at
the undergraduate level. The students
who have high level speaking anxiety
decreases. On the other hand, those who
felt moderate and low anxiety increases.
The result of interview also supported
that there is a positive effect that the
student get during online learning.
However, the EFL teachers need to
consider the method that they used.
They should make sure to put social
interaction with the students. Blended
learning can be an alternative for the
teacher. Teacher can create more fun
learning. They need to make sure that
their student enjoy using the technology
(Stodel et al., 2006).
However, there were some barriers
doing this study. As this is the first time
for the students to learn online, they feel
unfamiliar in using the app. It is
suggested that the next researcher can
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